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Introduction
 Educational innovation to meet the objective pursued must adopt a way of understanding reality and intervene in it.
Perhaps the concept of model as a metacognitive structure that represents the set of elements that are present in a process, and its antecedents and consequences is the best way to understand innovation. Hence we can talk about structure and process.
The structure refers to radiography innovation, it's like the image that represents us all the elements of innovation, even place they occupy in the whole dynamic. Processes refer to the dynamics, actions and relationships of innovation
So therefore, structure and processes refer to the same one seen as the way to integrate the elements that define it and the other as the dynamic and action aimed at achieving the objectives.
It is important to consider that when it comes to model, we take in the sense of structure, but not necessarily entail the creation of a particular ideology, but rather a theoretical framework of technical and technological nature of the process. The model in ideological sense but can be considered and allows different interpretations of how to act, has not been considered, but in any case could be assigned to any of the major paradigms of interpretation on the phenomenon or educational, lacking value at this time.
Consequently this is a model applied to the practice, as required at any one of several paradigms with appropriate adaptations
The phases of Educational Innovation
The phases of the process of educational innovation can be established taking into account some of the models that have been widely applied, Havelock and Huberman (1977), Marln and Rivas (1984, Tejada, 1998), De la Torre (1997), among others. Also the three-stage model of problem solving (Problem Identification, Implementation and Evaluation) are taken into account but, as stated by De la Torre (1997), these stages are not independent and not in a linear fashion.
For the importance for the process, it begins with the decision to innovate, which comprises three points:
1. The objectives pursued.
2. The twelve criteria to characterize a n or educational innovation.
3. The relationship or effective n of these criteria with the actual change by definition or n indicators aut nticos é.
Y comprises eight phases, which are not necessarily in the order recorded, which form a cycle restarts to continue spiraling in subsequent cycles of continuous improvement. In each of the phases can form loops, the same can happen with the sets of phases.
The phases of the model are:
· The comprehension or process innovation n or n.
· The lysis to an information or n.
· Establishing priorities.
· The visualization of the situation or n or n.
· The definition or n strategies.
· The instrumentation plan or n.
· The evaluation or n.
· The ion GESTI change.
At each stage it is advisable to develop a checklist that includes two aspects:
· Questions Shooting basics.
· Key actions.
[bookmark: graphic02]In addition, at each stage the data generated, preferably synthesized in a virtual space that allows everyone involved to use them to provide input during the process of innovation, and training needs that often arise constantly defined and must be addressed so timely.
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Basic Phases of an innovation from deciding innovate
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In what can be called Phase 0, it is basically the decision to innovate. As innovation need a concerted and sustained effort of several agents, among other things, the decision to undertake innovation is a point that deserves special consideration. This decision to innovate requires those responsible for innovation, they are able to see clearly what will happen during and especially after the process of change that will foster innovation. As!, Defining goals and seeing innovation through the criteria, those aspects that can be converted into real indicators to verify that innovation has actually produced the change sought and the improvements that have resulted had anticipated as identified result of innovation.
The importance attached to educational innovation as part of policies that aim to improve the quality and relevance of education makes it possible not to trivialize as something that depends only on the good intentions of a dissatisfied teacher or an entrepreneurial manager, or be imposed from the authority. Therefore, the decision to undertake innovation becomes, in itself, a process which allows to determine the features of innovation and, if necessary, modify it before starting the actual process of innovation.
1 The understanding of the innovation process
Once the decision to innovate, the first phase focuses on the understanding of innovation, ie the process that will become the new normal. Because innovation has been seen from the twelve criteria in the decision to innovate, and it has a definition of innovation, asl, in this first phase, information is required, data on the current situation. In addition, information on the context, it also requires information on training needs, particularly in the responsible party, have been detected, to make a plan and cover timely.
· Shooting basics questions
· Share all network members an overview of the results of innovation? 
· Are clear about the role they will play and what will have to assume responsibility? 
· Does the network of innovative ability to bring about change? How soon? 
· What information is available? What is the information needed to stop monitor and evaluate the change process? 
· What is the attitude towards innovation of all those involved in, or affected by, the process of innovation? 
· Is responsible for the innovation network trained for knowledge management and data analysis teams?
· The key actions
· Identify all involved in innovation, or are affected by it, either as promoters, participants, advisors or beneficiaries. 
· Clearly define the role he is to play each of them and describe the change that is expected to occur from the perspective of each. 
· Form a network of responsible innovation, trying to have representatives of all the figures involved, most likely all that is in the Institute. 
· Establish training needs arising from the previous point and prepare a timely schedule to fulfill them. 
· Make a description of the aspects to be modified using the same indicators used to assess and monitor the situation and evaluate the outcome of innovation. 
· Establish information requirements on all relevant aspects, identify sources where to get it and stipulate the time to do so.
2.-  The analysis of the information
Once you have achieved a first understanding of what constitutes innovation, it is necessary to devote much attention to the available data on all aspects which contribute to innovation. The analysis of this information, which may require the involvement of specialists, will emerge the strengths and weaknesses of the situation. Only now will be seen through the data and the analysis performed on them. At this stage you have the opportunity to deepen the understanding of the situation through relationships to disclose the information analysis.
· The basic questions
· What description of the original situation is obtained from the analysis of the available data? 
· What useful relations process yields the interpretation of the data? 
· What strengths and obstacles indicate the data on institutional, organizational and 
· staff? 
· What strengths and areas of opportunity setlalan data at the institutional level, 
· organizational and personal? 
· Is there a need for new data for the development of innovation?
· The key actions
· Build data matrices and try to identify useful relationships for the monitoring and evaluation process.
· Articulate personal knowledge of the members of the network to become collective knowledge and properly register it.
3.-  The situation display
A description based on data such as has been achieved, the original situation offers the opportunity to visualize a solution also characterized by data. The depth achieved in the previous phases yields a more accurate result of the situation of the innovation process description. The definition of indicators and instruments used to measure them, along with prioritization, allowing partial set goals with deadlines, which will lead to achieving the situation now can be represented by matrices of data.
• The basic questions
· What are the indicators and instruments that will measure the priorities? 
· Have you taken into account the national and international standards to characterize the solution? 
· How is the situation that will result from using these indicators innovaci6n characterized?
• The key actions
· Check that the indicators correspond to those used in the institutions where the result of the innovation or n is the ordinary.
· Establish partial goals and use them to describe the evolution of the situation.

4.-  Prioritization
From the analysis of the data a new VIS Ion of the situation, a redefinition of the problems of innovation is obtained. This redefinition leads to a configuration in which you have to identify priority areas, weighted possible solutions to disclose the data. The complexity of the problems may require the definition of several leaders take responsibility for every problem and to articulate plans to arrive at an appropriate and timely manner, trying to exploit the synergy of the network solution.
· Fundamental questions
· What are the priority issues arising from the analysis of the information? 
· What are the most important aspects, those aspects that can solve problems or dissolve the barriers to change? 
· What are the factors, possible causes, which have been revealed regarding the data of the original situation as a result of your analysis? 
· What are the causes of the failures that led to the situation that needs improvement?
· The basic actions
· Establish whether resources are adequate to meet the priorities. 
· Set deadlines for addressing the identified priorities. 
· establish responsibility for parts of the project that address identified priorities and plan joint based on the same objectives. 
· Formulate hypotheses about the relationships that have revealed the data to generate questions to deepen the understanding of the situation.
5.- The definition of strategies
Once you have viewed the situation through indicators will result in data, we must establish how get that innovation takes place. We must not forget that, if the defined indicators are authentic, is the evolution of data which should serve as a reference during the process, through the monitoring, and strategies will need to consider this development. The aspects considered from a holistic and systemic perspective, valuable, and ethical and emotional issues will have to be taken into account in a balanced way, strategies and 105 indicators if you do not want to risk falling into a biased view that distorts innovation.
· The basic questions
· What are the aspects of the situation that less (more) obstacles will have to deliver? 
· What processes related to innovation are occurring, or will occur in parallel in the institution? 
· What is the likelihood that strategies leading to the displayed situation? 
· Are viable strategies designed according to the context?
· Are responsible for each strategy?
· The key actions
· Use data and knowledge on innovation and the context for the strategies do not underestimate the difficulties and the magnitude of the problems that must be resolved.
· Design strategies that affect several levels. 
· Become familiar with the strategies pursued in institutions that have incorporated innovation to normal.
6.-  The implementation of the plan
In implementing the plan will lead to the realization of innovation often arise new problems that will require the responsible party to review the plans and to return to some of the previous phase network. This is normal due to the complexity of the innovation process. The flexibility of the network organization is a factor which can be used during the implementation of plans to address contingencies that never fail and can come to constitute insurmountable obstacles if the form of coping when they arise are anticipated. Data and instruments designed to generate play a key role if we want to achieve measurable results.
• The basic questions
· Are there reliable instruments for each substantive indicator?
· Are responsible and fulfilling l í leaders their role during ion instrumentation plan?
· Are the forecasts on the evolution of data or n met?
• The key actions
· Using local and global organizers, time, place and tasks, to represent the plans.
· Use the tools to get the records carefully converted to n data.
· Define problems in the process that may differ ne integrate the innovation or the general plan, even if they were unexpected.

7.-  Evaluation
One innovation worth its name only when changes occur at all levels of the organization more visible from 105 to 105 basic assumptions, 105 which are at the base of the everyday actions and decisions. Assessment accompanying the innovation process permanently. But you can only register as data for those aspects that there is a 105 instrument. You can not improve what you do not measure. It is therefore essential to monitor indicators to notice trends and see if they evolve in the expected direction. The variety of indicators allows for a more nuanced process monitoring.While there is information on the development of innovations can be identified patterns of evolution characterized bias (linear or, as is often non-linear) which allow to formulate more precise hypotheses and track measurable aspects. You can include other types of records such as newspapers and blogs, which are useful when the narrative of the experience becomes.
• The basic questions
· Are there indicators to measure knowledge, skills, attitudes, values, patterns?
· Are there indicators to measure processes and outcomes?
· Are there validated instruments used to record the data?
· Do inference schemes are explicit indicators for derivatives?
· Is there management schemes for knowledge generated?
• The key actions
· Diseñar instrumentos pertinentes para todos los aspectos que intervienen en la innovación.
· Considerar los aspectos relacionados con los destinatarios y usuarios de la innovación mediante indicadores auténticos.
· Monitorear la evolución de los indicadores.
· Incorporar esquemas de calidad.
· Integrar observadores externos
8.-  Change management
An innovation has been successful when it becomes the new normal of the institution, when people have internalized a new pattern. There is, however, irreversible innovations, so the change must be managed when there has been a verifiable improvement. As Cuban (1998) states "because schools change reforms as much as reforms change schools, it is not easy to judge the success or failure of an innovation"
• The basic questions
· Are conflicts that were generated during the process were resolved satisfactorily for all concerned? 
· What is the history of innovation? 
· How can innovation be extrapolated to another stage?
· How can we improve the situation resulting from the innovation? 
· What were the highlights, from the emotional point of view, the innovation process?
• The key actions
· Identify any solutions to unforeseen problems and use them to define a new innovation project. 
· Develop explicit knowledge organization schemes generated. 
· Identify patterns of evolution of the substantive aspects of innovation. 
· Communicating to different audiences the main achievements of the innovation process.
	[bookmark: table01]Purpose (General Purpose): Objective highest level What is the ultimate goal to contribute to the project? What the project is proposed?
	Impact Indicators: Final Achievements associated with overall objective or end
	Measurements:
What are the sources of information for these indicators?
	Assumptions (Assumptions and Risks): Factors and conditions beyond the control of the project and necessary for achieving the objectives. Risks to consider.

	Specific Objectives:
Improvements or changes expected
	Indicators of achievement of objectives:
Quantitative or qualitative information that demonstrates the achievement of objectives
	Measurements:
Sources of information for these indicators
	Specific Objectives Objectives Final:Situations or conditions that must be met for the specific objectives contribute to the achievement of the ultimate goal

	Products (tangible) ll Results:
Relationship concrete achievements (quantifiable) and effects (benefits)
	Result to Specific Objectives: situations or conditions that must accompany the results to achieve the objectives

	Activities:
Tasks to be performed by the trainee to achieve the expected outputs and outcomes
	Activities to Results
Situations or conditions necessary for activities conducive to the achievement of expected results.

	Resources:
Goods and Services to be provided by the organization to develop the project
	Resources to Activities: Situations or conditions necessary to undertake the activities once they have the resources.
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